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A.   MISSION STATEMENT  

 

Mission:  The mission of School of Social Justice (SSJ) is to provide students with a 
rigorous, relevant and engaging curriculum to develop leaders who are critical thinkers, 
problem solvers, and effective communicators who are agents of social justice with 
sensitivity toward the world around them. All stakeholders at SSJ will encourage and 
value students’ unique attributes and help build a foundation for student success by 
developing a positive learning environment that fosters collaboration, accountability 
and leadership opportunities. 

 
 
B.   VISION STATEMENT  
 

 Vision:  The School of Social Justice commits itself to develop globally aware leaders 
who inspire others and courageously act on their beliefs to bring positive change in their 
community and society. The School of Social Justice will ensure students have the skills 
necessary to be successful in post secondary education and the workforce, are prepared 

to meet the global challenges of the 21
st 

century and identify a place for themselves in 

the 21
st 

century world. 

 The mission of School of Social Justice (SSJ) is to provide students with a rigorous, 
relevant and engaging curriculum to develop leaders who are critical thinkers, problem 
solvers, and effective communicators who are agents of social justice with sensitivity 
toward the world around them. All stakeholders at SSJ will encourage and value 
students’ unique attributes and help build a foundation for student success by 
developing a positive learning environment that fosters collaboration, accountability 
and leadership opportunities.  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C.   SCHOOL DATA PROFILE/ANALYSIS  
 

    School of Social Justice, 7669, ISIC 

    The School of Social Justice began as a Small Learning Community at the campus of 

Huntington Park High School in August of 2010. SSJ is a small school located on the 

campus of Linda Esperanza Marquez High School in the City of Huntington Park.  

SSJ primarily services students from the Huntington Park High School attendance 

area.  The performance data from Huntington Park High indicate low proficiency 

in both English Language Arts and Mathematics, despite recent gains.  The data 

shows a need to build a strong core instructional program designed to meet the 

needs of all students.  SSJ is committed to providing students with a culturally 

relevant education designed to prepare them for higher education and the world 

of work.  The curriculum will provide students with opportunities to engage in 

internships linked to real world experiences in the context of a rigorous, 

standards-based curriculum. 

 

   Grade Levels Served:    9th -11th  

    Principal(s) names:    Kyle Boswell 

    Number of Certificated Staff Members:  18 

    Number of Classified Staff Members:    6 

    

    Student Population:    443   

American Indian/Alaska Native:  1 (0.2%) 

African American:    2 (0.5%) 

Filipino:      1 (0.2%) 

Latino:               439 (99.1%) 
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Special Education:    51 (11.5%) 

English Learners:                           140 (31.6%)  

Gifted Students:                 46 (10.4%)  

 

 

Current School Data: 

    Graduation  

 67.81% Matriculation rate for 10th and 11th grade students 

 33.33% of 10th and 11th grade students are on track to meet A-G requirements 
 

    Proficiency for All  

 

Periodic 

Assessment #1 

Proficient/ 

Advanced 

Below Basic/ 

Far Below 

Basic 

ELA 9th & 10th  29.73% 46.71% 

Algebra 1 21.52% 51.90% 

Geometry 23.95% 47.89% 

Biology  3.44% 55.86% 

Chemistry 23.19% 26.09% 

 

 

 

 

Current Students Initial CST Data 

CST 

2011-2012 

Proficient/ 

Advanced 

Below Basic/ 

Far Below 

Basic 

ELA 30.22% 42.44% 

Math 15.11% 66.65% 

Science 24.57% 44.37% 

Social Science 27.56% 49.61% 



 Attendance for students  

    August 2012:   97.1% 

    September 2012:  94.7% 

    October 2012:   94.3%    
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D.   RATIONALE FOR CHOOSING PILOT SCHOOL MODEL  
 

Our philosophy and core beliefs revolve around the idea that when maximummm control is 
given to those persons working most closely with students and parents, there is increased 
opportunity to create personalization and innovation.  With increased flexibilities in the areas 
of Curriculum and Assessment, Governance, and Budget, we are eager to build and capitalize 
on the needs and strengths of students, parents, teachers and the Huntington Park community 
at large.   
 
We are eager to begin implementing innovative systems and structures (Governance) that will 
fully support our school’s vision.  With the opportunity to include external members of the 
school to our governance structure we may be able to leverage additional resources to our 
school to support our mission.  The democratic and distributed style of governance and 
leadership will help us focus on building teacher capacity and will allow us to learn and build 
from the community.  We believe our teachers, students and community have assets that can 
be strengthened through a distributed style of leadership.  Morevover, we embrace the idea 
that urban public schools, such as SSJ should begin moving beyond compliance to create 
genuinely meaningful and robust centers of teaching and learning.  The Pilot Autonomies allow 
for this move beyond compliance without having to exist outside of the district. 
 
In addition, the flexibilities over Curriculum and Assessment, Budget and Governance, in 
particular will likely help us to mitigate the traditionally impersonal and limited structures that 
have historically hindered academic achievement with low-income minority students.  Being 
able to provide a culturally relevant instructional program, alternative assessments and have 
increased discretion over general fund dollars will help us to close achievement gaps.   
 
Moreover, our core beliefs supporting mutual accountability and distributed leadership, 
requires additional flexibility over a governance model that supports all the teachers working 
towards establishing a small school to ensure a culture of professionalism and high 
performance.   We were all in teacher teams at Huntington Park High School in which teachers 
did only the minimum work or did not work at all. Many teachers would spend Professional 
Development complaining about students not doing their work or parents not being involved. 
The blame for lack of student success was put on everyone else but themselves. We know that 
teachers need to reflect on our own practice, continue to grow professionally and set 
measurable goals to maximize student achievement. All stakeholders at School of Social Justice 
will know what is expected from them and will be involved in analyzing data to create 
measurable goals. After expectations and goals are in place, stakeholders will commit to 
achieving them and on-going performance will be measured to gauge whether or not the goals 
and expectations have been met or if additional support is needed. Data driven instruction, 
reflection of practice, and continuous professional development will assist in facilitating 
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accountability. This process will ensure that a culture of accountability is firmly established and 
that every person in our small school will be held directly accountable for their performance 
and the success of the school as a whole. 

 
 
E.   PILOT SCHOOL TRANSFORMATION (10-12 pages) 

 
 

1. Curriculum, Instruction, and Assessment 

The Instructional Plan is what will guide your implementation from year to year. This section is 
divided into three subsections: (1) Unwavering Focus on Academic Achievement; (2) School 
Culture, Climate and Infrastructure; and, (3) Leadership that Supports High Achievement for 
Students and Staff. 

E-1. Curriculum and Instruction  

Instructional Program: 

In an ever-changing world it is imperative that our students realize that the world is complex 
and constantly changing and that students play a critical role in the ever- changing times. The 
School of Social Justice believes that global awareness and understanding is important for 
students to function effectively in a pluralistic society. Most students entering high school are 
not cognizant of their surroundings or globally aware. Our students need to understand the 
relevance of the world to themselves in order for them to realize that they have a place in 
society and the power to impact their surroundings. Our curriculum and instruction are 
designed to combine rigorous academic standards and an emphasis on technology that will 
engage and challenge students to think critically, problem solve, communicate effectively and 
collaborate with their teachers and peers to fully understand the theme of Social Justice and its 
relevance to their education and future. The curriculum and instruction will ensure students are 

prepared with the 21
st 

century skills needed to meet global challenges and help students 

identify a place for themselves in the 21
st 

century world. 

 
 

The Social Justice theme will guide students to first understand themselves in order to fully 
understand the injustices in the world and how their decisions everyday can impact those 
around them. To internalize the complex theme of Social Justice, students at each grade level 
will have a thematic focus that will help guide the curriculum and be the topic for units of study, 
project based learning and interdisciplinary projects. These units will be driven by essential 
questions that students will explore throughout the content areas. The following grade level 
thematic topics will build upon and support each other to create globally aware leaders that 
will be college/career ready and motivated to make an impact in their society. 
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9
th 

Human Rights 10
th 

Individual and Society 11
th 

Personal Responsibility and Community 

Activism 12
th 

Law and Justice System 

The teachers at SSJ will lead and facilitate learning through these essential thematic topics 
which will create learning environments that both simulate real world situations and immerse 
students in community problem solving. SSJ will be a forum for students to identity their voice 
and leadership qualities to positively impact their community and world around them. Students 
will develop a sense of empathy and will be given the opportunity to work with individuals and 
organizations whose mission and vision is to provide service and justice to all people. 

The instructional program at School of Social Justice is driven by the belief that all students can 
and will learn. To guarantee this result, teachers are committed to work collaboratively to 
create and deliver to all students an engaging, rigorous and relevant curriculum that is focused 
on learning. Teams of teachers work together to establish essential learning based on CST and 
CASHEE blueprints and SAT and ACT and Early Assessment Standards assessed. The vehicle that 
supports this work is the extensive research and implementation success of Richard and 
Rebecca Dufour’s Professional Learning Community framework that has been endorsed and 
written about by many experts in education including Mike Schmoker, Robert Eaker, Michael 
Fullan, Douglas Reeves and Linda Darling-Hammond. These current researchers and theorists 
have overwhelmingly concluded that the framework of a professional learning community is 
linked to effective teaching and learning through a clear, collaborative, data driven standards 
based instruction with timely intervention. School of Social Justice will continuously focus on 
student learning by answering the following questions: 

What do we want each student to learn? How will we know when each student has learned 
it? How will we respond when a student experiences difficulty in learning? 

As a learning community focused on results, School of Social Justice stakeholders collaborate in 
a systematic process to analyze and improve classroom practice through a continuous cycle of 
learning. Every teacher is part of a team that closely analyzes various forms of data, identifies 
the essential standards that need to be mastered, 

develops thematic curriculum maps, creates the common formative and summative 
assessments to gauge learning and implement the intervention strategies to support the needs 
of all students. As part of this cycle teachers will implement the Response to Instruction and 

Intervention (RTI
2

) process to guarantee for all students a standards- based instruction that is 
differentiated, culturally responsive, research based and aligned to grade level content, which 
are the elements of effective first instruction. 

The School of Social Justice instructional plan is driven by the following five research proven 
principles that will prepare students for a postsecondary education and/or a career  Based on 

the 21
st 

Century Skills Interdisciplinary Studies Project-Based Learning of Robert Marzano’s 
Instructional Strategies Technological Integration. 
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21
st 

Century Skills 

Students’ success is defined by the mastery of critical thinking, problem solving, communicating 

and collaborating (Partnership for 21
st 

Century Skills) which will enable students to be 
proficient in the academic content in the core subjects including English language skills, world 
languages, arts, mathematics, economics, science, geography, history, government and civics. 

Academic content will be broadened and deepened by weaving 21
st 

century skills within our 
social justice theme. 

Interdisciplinary Studies 

The global exchange of knowledge, information and commerce will provide opportunities for 
people who are fluent in several disciplines and comfortable moving among them. An 
interdisciplinary study is an effective approach that develops student awareness, and a variety 

of interpersonal and technical skills that will benefit and enrich the life of the 21
st 

century 
citizen. Research has shown that interdisciplinary studies result in: 

Better understanding, retention, and application of general concepts. Better understanding of 
global interdependency and the ability to appreciate other points of view. Better decision-
making, critical thinking, creativity and understanding of complex problems that involve 
complex associations. Better problem-solving skills. Better attitude and appreciation of the 
role that they play as a member of the community. Increased motivation, interest and 
productivity of both students and faculty. 

Project-Based Learning 

Students will explore real-world challenges, develop a variety of skills, and learn to work 
collaboratively through Project-based learning. The high level of engagement in Project-based 
learning will inspire students to develop a deeper understanding and knowledge of the 
connections between academic disciplines. By implanting Project-based learning we have found 
that student long-term retention of content is greater than through traditional textbook-
centered learning. As students successfully complete projects, their level of confidence 
increases and they are able to take on more complex challenges 

Project-Based Learning effectively integrates technology into the curriculum. Technologies that 
may be employed include computers and the Internet, interactive whiteboards, global-
positioning system (GPS) devices, digital still cameras, video cameras, and associated editing 
equipment. Technology will be learned for its application to the roles and situations in which 

students will be placed in the 21
st 

century. 

The School of Social Justice will develop rubrics to monitor students’ progress toward each 
project. Grade level projects will build on each other and culminate with a final senior multi-



2012-2013 [SCHOOL OF SOCIAL JUSTICE REQUEST FOR PROPOSAL] 

 

Page 10 of 49 
December 2012 

media presentation of their extended process of inquiry in response to their complex question, 
problem, or challenge. 

School- wide Instructional Strategies 

In order to meet the diverse needs of our students, SSJ has implemented the following 
instructional strategies based on the research of Robert Marzano, Debra Pickering and Jane 
Pollock. These five school wide strategies will support our instruction and ensure that the 
multiple intelligences that our students have are addressed. 

1. Summarizing and Note Taking 

This strategy promotes greater comprehension by asking students to analyze a subject to 
expose what is essential and then put it in their own words. Students will use the Cornell Note 
Taking System which allows them to process the notes taken from a lecture or reading. They 
will be asked to record class material, develop questions or "cues", and develop a concise 
summary. 

2. Reinforcing Effort and Providing Recognition 

Students' beliefs and attitudes have a significant effect on their success or failure in school. 
Teachers will show the correlation between effort and achievement. Although not all students 
realize the importance of effort, they can learn to change their beliefs to emphasize effort. 
Teachers will recognize the efforts and achievements of students. Teachers will personalize 
recognition to ensure the recognition of all students. Students will be given awards for 
individual accomplishments in class and at school assemblies. The "Pause, Prompt, Praise" 
method will also be utilized. If a student is struggling, the teacher will pause to discuss the 
problem, and then prompt with specific suggestions to help him or her improve. If the student's 
performance improves as a result, they will be praised for their accomplishments, as well as 
guided to seek goals that will challenge them individually. 

3. Nonlinguistic Representations 

Knowledge is stored in two forms: linguistic and visual and the more students use both forms in 
the classroom, the more opportunity they have to recall what they learned. Teachers will take 
advantage of all modes of learning and encourage students to use nonlinguistic 
representations. In class, students will be given the opportunity to use images and symbols to 
represent information. 

4. Cooperative Learning 

Research shows that organizing students into cooperative groups yields a positive effect on 
overall learning. This strategy allows students to become actively involved in their learning and 
discover their strengths as a learner of the content. Groups will be kept small for more 
manageability and a variety of criteria will be considered when forming them. Students will 
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explore opinions and analyze perspectives. Nurturing student’s experiences in a cooperative 
learning setting will allow students to problem solve through analysis. In groups, students will 
also be exposed to Problem Based Learning where students will need to work collaboratively 
together to find a solution to a given problem. Students will learn academic content and skills 
as they work cooperatively to solve a problem. Various forms of cooperative learning will be 
implemented in order to nurture the student from individual to a group setting. Strategies such 
as the Think-Pair- Share, Jigsaw, and reciprocal methods will be present in every classroom 
cooperative groups will be strategically selected in order to provide each student with the 
scaffolding from individual, to partner, and onto a team setting. 

The theory behind cooperative learning is that this strategy assures a more student centered 
environment. Furthermore, effective cooperative learning occurs when students work together 
to accomplish shared goals and when positive structures are in place to support that process. 
As a result, students giving these experiences and opportunities will gain the skills necessary to 
be successful in various situations, be it post-secondary education or the workplace. Effective 
cooperative learning occurs when students work together to accomplish shared goals and when 
positive structures are in place to support that process (Johnson & Johnson, 1999) 

5. Cues, Questions, and Advance Organizers 

Cues, questions, and advance organizers will be used to help organize information and assist 
with comprehension and analysis of complex concepts. Teachers will ask questions in class to 
assess prior knowledge use graphic organizers such as the K-W-L chart, frame of reference and 
cause and effect charts and utilize a variety of thinking maps that will help students process 
information. This adopted strategy is a key tool to individualize and differentiate instruction for 
all students where the teacher is able to focus on the learning of the student making the 
content relevant to the student’s needs. 

Technology Integration 

Our lives, our communities, our homes, are all affected by technology. The School of Social 
Justice will keep pace with current technology and will continually integrate it into the 
classroom. Our students will learn to use advanced computer skills to be successful with 
computer based intervention and enrichment programs. Students will have access to both 
computer labs and networked computers in classrooms, making the technology an integral part 
of the school environment and a seamless part of the 

 

learning process. We understand that the Internet provides connections to real world experts 
and opportunities for expressing ideas with images, sounds and text. Students will be 
participants in the great convergence of information and media on the Internet. In addition, 
online sources will be used to provide each classroom with more interesting, diverse, and 
current learning materials. 

We have experienced that technology integration is an effective means to reach different types 
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of learners and to assess student understanding in multiple ways that reflect the multiple 
intelligences that students possess. Students are more likely to stay engaged, and on-task, 
reducing behavioral problems in the classroom. 

 

b. Core Academic Curriculum: 

The curriculum at School of Social Justice will be data driven and results-orientated and 
teachers will be accountable for student progress in the classroom. SSJ curriculum maps and 
pacing plans developed in content subject professional learning communities will prepare 
students for benchmark assessments and guide and define the scope and sequence of the 
curriculum taught in our school. In order to ensure students are successful in their academic 
classes and meeting state standards, SSJ will provide individualized academic support and 
intervention for all students. We will use our autonomy to select textbooks, programs and 
supplements that will lead students to think critically in a student centered atmosphere where 
students are working collaboratively to achieve their individual learning goals. In addition, SSJ 
will partner with the nonprofit organization Facing History and Ourselves to assist in making 
content more relevant and connect students to issues facing the world today through their 
lessons aligned to our 4 year thematic sequence. The combination of these programs, school 
wide instructional strategies and teacher facilitation will ensure mastery of all core California 
State standards for all students. 

Academic Support and Intervention Summer Bridge Program- The Summer Bridge Program is 

designed to provide incoming 9
th 

graders with a summer high school orientation experience 
and opportunity to strengthen their academic skills while working on their academic goals. 
Students will practice the skills necessary to be successful in high school and be provided 
intervention or enrichment courses in math and English based on their individualized academic 
plan. The teachers at School of Social Justice will ensure that students are aware of the schools 
resources, expectations and culture and experience a positive transition to high school. 

Year-long Math and English courses- Based on CST scores, diagnostics and final grades in Math 

and English students in the 9
th 

and 10
th 

grade year will take year long courses in Math and 
English to assist with mastery of core standards. Students in year-long sequences will take the 
core class along with intervention support classes. Parents and students will be given the data 
and criteria used to place the student in the appropriate classes prior to the beginning of the 
school year on orientation day. Parents andstudents will be involved in data driven dialogue in 
order to provide them clarity and understanding of placement. 

Advisory- Students will receive bi-weekly progress reports that will be taken home to continue 
actively engaging parents in their child’s academic progression. These bi- weekly progress 
reports will also be used to schedule Advisory intervention and enrichment classes. Three days 
a week students will be placed in an academic focused Advisory based on their academic 
progress and individualized needs. During the two additional days, students will receive grade 
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level appropriate guidance which will consist of strategies to be successful in high school, 
academic goal setting, CASHEE and CST review, preparation for PSAT, SAT, and college and 
career research. In addition, Advisory will serve as a forum to address important topics such as 
character building, bullying, sexual harassment, and drugs and alcohol use. 

Guided Study- Students who do not complete their homework assignments or do not illustrate 
the criteria of quality work on their assignments, will be required to attend Guided Study before 
school, during lunch and/or afterschool until the assignment is complete and/or the student 
has mastered the content being assessed. 

Tutoring- Teachers will be available everyday in the morning, during lunch, and afterschool to 
provide students with additional academic support. 

Facing History and Ourselves 

To supplement the curricular programs and school wide instructional strategies, resources and 
lessons from Facing History and Ourselves will be used in all grade levels. Facing History and 
Ourselves in a nonprofit organization that seeks to inspire young people to take responsibility 
for their world. Aligning with the Social Justice theme of our school, Facing History and 
Ourselves will help cultivate the sense of civic responsibility needed to protect human dignity 
and prevent violations of human rights. Their scope and sequence units include various primary 
and secondary sources for students to analyze to better understand the past and their own 
future roles as leaders. 

c. WASC Accreditation: 

All students attending School of Social Justice will be enrolled in classes meeting the University 
of California (UC)/ Cal State University (CSU) A-G requirements and courses are aligned with 
State Content Standards. SSJ ensure that all graduates can attend a four year university after 
high school. Every student will complete an Individualized Graduation Plan (IGP) collaboratively 
with the academic counselor and parents as part of the fall programming process. Students will 
self-monitor their progress towards graduation with the guidance and assistance of their 
Advisory teacher using My High School Tracker which will allow students to become more 
aware of their own progress and give them clarity of classes needed for graduation. Extensive 
student intervention and support programs are offered to ensure students entering SSJ are 
successful in their college preparatory classes. 
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A-G requirements 

 
A-Two years of history/social science, including one year of world history, cultures and 
geography (may be a single yearlong course or two one-semester courses), and one year of U.S. 
history. 

B-Four years of college-preparatory English that include engaging in the writing process through 
a variety of writing tasks covering all writing genres, as well as reading a diverse selection of 
non-fiction texts and classic and modern literature. 

C-All students at SSJ will be enrolled in a third year of Mathematics. After a parent/student IGP 
review, a fourth year of Mathematics will be highly recommended as the University of 
California recommends 4 years of Mathematics to be a highly qualified candidate. Finally, a fifth 
year of Mathematics will be offered for the students who want to pursue fields in mathematics 
and science or want to maximize their chances to be accepted to the University of California or 
a Private University. 

D-Two years (three years recommended) of laboratory science providing fundamental 
knowledge in two of these three foundational subjects: biology, chemistry and physics. The 
final two years of an approved three-year integrated science program that provides rigorous 
coverage of at least two of the three foundational subjects may be used to fulfill this 
requirement. 

E-Two years (three years recommended) of Spanish will be offered. Courses will emphasize 
speaking and understanding, and include instruction in grammar, vocabulary, reading, 
composition and culture of Latin American countries. 

F-One yearlong course of visual and performing arts chosen from the following: dance, 
drama/theater, music or visual art. 

G-College-preparatory elective One year (two semesters), in addition to those required in "A-F" 
above, chosen from the following areas: visual and performing arts (non- introductory-level 
courses), history, social science, English, advanced mathematics, laboratory science and 
language other than English (a third year in the language used for the "e" requirement or two 
years of another language) 

WASC Accreditation: 

Upon acceptance of this proposal, we will begin the process of full accreditation with the 
Western Accrediting Commission for Schools and Colleges (WASC). This process of accreditation 
will provide opportunities for introspection and growth and give insight into how to better 
meet the academic and social needs of our students. SSJ will work with the WASC visiting 
committee chair and follow the initial visit procedures manual to ensure that we follow the 
steps to be found worthy of accreditation. The WASC accreditation will include the following 
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steps: 

Self-Study 

The entire staff, student body, parents and community will be involved in writing the self-study 
report as members of our Home groups and Focus groups that meet to address the different 
categories of our self study which will be completed over a period of several months and 
aligned with our Single Plan for Student Achievement. School of Social Justice leadership will 
calendar time to conduct the self-study and complete the plan. Our leadership team composed 
of all stakeholders will assess both the school’s strengths and critical academic needs and put 
together all focus and home group findings based on the following categories and criterion: 

 

Category A: Organization    

Category B: Standards Based Student Learning  

Curriculum  

  

A-1 Vision and Purpose B-1 Standards Based Curriculum 

A-2 Governance B-2 Student Access 

A-3 Leadership and Staff B-3 Graduation 

A-4 Qualified Staff 
 

A-5 Ongoing Professional Development 
 

A-6 Resources 
 

 

Category C: Standards Based Student Learning Instruction 

  

Category D: Standards Based Students Learning  

Assessment and Accountability  

C-1 Challenging Learning Experiences D-1 Data Collection and Analysis 

C-2 Strategies and Resources D-2 Variety of Assessment Strategies 

 
D-3 Review of Student Progress 

 
D-4 Assessment of Student Achievement 

 

Category E: School Culture and Support for Student 
Personal and Academic Growth 

 

   

 

E-1 Parental and Community Involvement 
E-3 Student Academic Support 

E-2 Culture 
E-4 Student Personal Support 
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First Self-Study Visit 

The WASC visiting committee can be comprised of a school principal, a district office 
administrator, a classroom teacher, a school administrator other than the principal, a 
representative of a college or university, plus additional members who are representatives of 
the state department of education, a county office or board members. Prior to reviewing the 
self-study report, the visiting committee spends three and one-half days at the school to 
provide an outside perspective on the quality of the curricular and instructional program 
provided for students. The review will include student performance data, conferring with each 
school committee, observing school operations and classrooms, and dialogue with individual 
administrators, teachers, students and parents. During the visit, the committee will prepare a 
report of its findings. The report is presented to the school’s Governing Council and shared with 
the entire staff and student body. It is then formally submitted to the school and the WASC 
commission with a recommended term of accreditation, the WASC criteria, the self- study and 
the findings of the visit. 

Commission Action and School Follow-Up 

The accrediting commission for schools will review the visiting committee reports and the 
recommended term. The cycle of self-study, visit and follow-up is normally repeated every six 
years, a full term. However, schools may receive other terms that include one, two or three 
years or denial; in addition, schools may be required to take and report on remedial actions as a 
condition of continual accreditation. The Commission will communicate with schools during the 
cycle through written reports and short visits to support and encourage continual school 
improvement. 

At the midpoint of the term of accreditation, a progress report will be prepared by the 
Leadership team summarizing the school’s progress in implementing the school-wide action 
plan and changes that have occurred since the visit. The school may be required to have a 
review by two or more members of the original visiting committee that will monitor progress 
towards meeting goals and addressing critical needs. 

d. Addressing the Needs of All Students: Explain how the proposed instructional framework 
will reinforce a commitment to different methods of instruction to meet the needs of all 
students, including students with special needs, students of poverty, students with disabilities, 
gifted students, English Learners (EL), Standard English Learners (SEL), and young children ages 
0-5. 

To address the needs of ELD students, along with the instructional strategies discussed, the 
following SDAIE strategies will also be utilized to assist students in becoming academically 
successful: Teachers will speak clearly and use repetition. A variety of visuals (pictures, objects, 
media, demonstrations, etc.) will be provided to help make the content comprehensible for ELD 



2012-2013 [SCHOOL OF SOCIAL JUSTICE REQUEST FOR PROPOSAL] 

 

Page 17 of 49 
December 2012 

students. Manipulatives and hands-on experiences will be used to help students link tangible 
objects to content. Teacher centered lectures will be limited to allow for cooperative learning. 
Teachers will focus on vocabulary development, review and preview lesson content and utilize 
various forms of assessments to ensure that all students are learning. 

To address the needs of students with learning disabilities, along with the instructional 
strategies discussed the following strategies will be utilized to assist students in becoming 
academically successful: Clearly defined course requirements, a syllabus with dates of exams, 
and when assignments are due, will be given to students and advance notices of any changes 
will be provided. Copies of the syllabus will be ready three to five weeks prior to the beginning 
of the semester so textbooks are available for taping. Teachers will use more than one way to 
demonstrate or explain information and will break down complex concepts into smaller 
components when teaching a lesson. Time will be made for reviewing the previous lesson, 
clarification of directions and essential information. If needed, students will be allowed to tape- 
record lectures. Teachers will use a variety of cues, questions, advance organizer and visual 
aids. Students will assist fellow students during in-class assignments, cooperative learning 
activities and afterschool for tutoring. For writing assignments, assistance with essay 
cohesiveness, sentence structure and proof reading will be provided in order to strengthen 
their writing skills. Students will be given the opportunity to type writing assignments and use 
spell-check and grammar assistive devices. Students will be provided with study guides and 
review sheets for quizzes and exams. Alternative assessments will be given to students to check 
for understanding and mastery of standards. 

 

Vertical Articulation: 

In order to facilitate a smooth vertical transition of students from 8
th 

to 9
th 

grade, teachers 
from the School of Social Justice will collaborate with teachers from the feeder middle schools 
by specific content areas for a continuous cycle of learning that will ensure all students are 
prepared with the skills necessary to be academically successful in high school. All teachers will 
commit to discuss instructional strategies that assist students to be more successful in rigorous 
coursework, develop curriculum that builds upon the learning experiences of prior years and 
sets a foundation for learning in subsequent years, perform classroom observations and offer 
an opportunity for reflection and peer feedback. 

In addition, as part of this ongoing cycle, teachers from the feeder schools will participate in 
data driven dialogue sessions with SSJ teachers to begin analyzing CST and Periodic Assessment 
results, classroom formative and summative assessments and academic grades. This work will 
lead to creating individualized academic plans for all students entering SSJ so that they can be 
programmed in the classes needed and assigned the intervention or enrichment opportunities 
needed to maximize their success and ensure that they graduate in four years. 
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This partnership with the feeder schools will build a cohesive community among the middle and 
high schools, as all stakeholders begin to collaborate to establish linkages and connections that 
create a seamless education for all students. 

 
 

Assessment Plan 
Assessments and School-wide Data/ Student Assessment Plan:  

At the School of Social Justice the primary goal of assessment is to ensure students have 
mastered the California state standards and maximized student learning. Teachers and staff at 
SSJ use a variety of assessments based on learning modalities and multiple intelligences to 
ensure assessments reflect all student learning styles. Formal and Informal assessments will be 
utilized during the school year to measure overall ability and skill, help identify students who do 
not meet or who exceed grade level expectations, assess prior knowledge, build on student 
knowledge, monitor students’ progress to determine whether students are making adequate 
progress and assess specific targeted skills and standards to provide information for planning 
more effective instruction and interventions. Assessment results will be used to create a 
comprehensive data profile for each student to assist teachers in gauging individual progress 
and assign the intervention or enrichment opportunities needed to maximize their success. 
Parents and students will be involved in the assessment and evaluation process which will allow 
them to understand how the teachers at SSJ use data to improve instruction and guarantee 
student achievement. 

The following forms of assessments will be used to assess students at SSJ: 

Pre- Assessment 

At the beginning of the school year all students will be given a pre-assessment to measure their 
ability and skills in core content areas. The results will be used as a reference point for 
instruction, intervention and/or enrichment necessities. Throughout the year pre-assessments 
will be given to assess prior knowledge in order for teachers to build concepts sequentially and 
for students to construct new knowledge in the specific content areas. 

Projects and Classroom Informal and Formal Assessments 

Students will be engaged in Project Based Learning which will require the use of performance 
based assessments that measure mastery of content standards. Students will also be given a 
variety of informal and formal assessments based on multiple intelligences after specific 
content and standards have been taught to ensure all students are able to demonstrate they 
have mastered the skills and standards being assessed. Informal assessments include open-
ended questioning, paraphrasing or summarizing concepts from texts or class discussions, 
engaging in point/counterpoint debates in order to explore multiple perspectives, and 
circulating around the class as students work to monitor their progress. Formal assessments will 
include both interim and summative assignments within instructional units. Interim 
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assignments include formalized note taking, analysis of fiction and non-fiction texts, lab reports 
analyzing results of experiments, timelines, sequencing historical events as well as plots of 
fictional texts, and analyzing cause and effect relationships. Summative assessments include 
research based essays, projects such as short films, posters, and newsletters, and exams 
including our interdisciplinary quarterly assessments. Our interdisciplinary quarterly 
assessments include an essay that explores the overarching concepts of the unit by employing 
content from multiple disciplines and multiple-choice CST formatted questions from each of the 
relevant content areas. 

Observations 

In creating specific individualized intervention plans for students, teachers will focus on specific 
students, who are not meeting the academic standards expected of them, to observe in class 
and take notes on that will be added to their data portfolio. Teachers across subject areas will 
collaborate and decide what they will observe which may include, behavior, work habits and 
work produced in class. 

Diagnostics 

All 10
th 

grade students will be given a CAHSEE diagnostic in math and English to monitor 
student progress and ensure the specific skills that will be required for students to pass the 
CASHSEE are mastered. Results will provide information for planning more effective instruction 
and interventions to ensure students pass the CASHEE on their first attempt. 

Periodic Assessments 

The School of Social Justice will use the Secondary Periodic Assessments as a formative 
measure of student progress in English/Language Arts, Mathematics, Science, and 
History/Social Studies. The assessments will be given after the content has been taught to 
ensure results are an accurate form of assessment. Periodic Assessments contain CST formatted 
questions which will not only measure students’ understanding of content and but also prepare 
them for the CST as teachers use the results to inform instruction. 

 

Common Formative and Summative Assessments 

Teachers in their Professional Learning Communities will collaborate to share, develop and 
implement ways to improve student achievement. Teachers will constantly analyze the 
effectiveness of their lessons through data analysis and peer observations in order to make 
immediate and meaningful adjustments. PLC members will create curriculum maps for each 
unit that will contain the essential standard/s students must master for the unit, and the Smart 
Goals that will be achieved after each unit. PLC members will create common formative 
assessments for each support standard and a summative assessment for the unit. Once the 
formative assessments have been completed teachers will collaborate to analyze student 
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results to determine if the standards were mastered and Smart Goals were achieved. If needed, 
specific forms of intervention will be provided for students to ensure students have mastered 
the content standards. 

Portfolios 

Students will create a portfolio that contains work samples of their academic achievement from 
their four years in high school including: end of the year project summaries, assignments 
and/or projects that showed growth and mastery of academic content, summaries displaying 
how educational trips attended contributed to their academic growth and learning, and an 
extra-curricular section that will describe the experiences and learning gained from club 
memberships, involvement in athletics, and/or volunteering in the community. Each student 
will present his or her portfolio in front of a panel of evaluators and discuss how all these 
meaningful learning experiences contributed to the their development as a globally aware 

leader who graduates SSJ with the 21
st 

century skills, critical thinking, problem solving, and 
effective communication, needed to be successful in post secondary education and the 
workforce. 

District Tests 

Students will take the State Standardized Tests such as CSTs and CAHSEE exams to measure 
overall learning objective outcomes. 

b. Graduation Requirements: 

To qualify for high school graduation, every student enrolled in the School of Social Justice must 
complete the following requirements 

Minimum fifteen A-G course requirements stipulated in the California Education Code. This 
includes 40 credits of English, 30 credits of Social Science, 30 credits of Mathematics, 20 credits 
of Science, 10 credits of Foreign Language or Fine Arts, 5 credits of Health, 20 credits of PE and 
75 credits of Electives. Students are also required the following: 

Computer literacy requirement. Pass the California High School Exit Exam (CAHSEE) in ELA and 
Mathematics.   

Minimum of forty community service hours Completion of a minimum of two service learning 
projects Complete a portfolio assessment during their senior year. 

The portfolio must contain work samples of their academic achievement from their four years 
in high school including: end of the year project summaries, assignments and/or projects that 
showed growth and mastery of academic content, summaries displaying how educationaltrips 
attended contributed to their academic growth and learning, and an extra-curricular section 
that will describe the experiences and learning gained from club memberships, involvement in 
athletics, and/or volunteering in the community. Each student must present his or her portfolio 
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in front of a panel of evaluators and discuss how all these meaningful learning experiences 
contributed to the their development as a globally aware leader who graduates SSJ with the 

21
st 

century skills, critical thinking, problem solving, and effective communication, needed to 
be successful in post secondary education and the workforce 

c. Data Collection and Monitoring: 

At the School of Social Justice the use of data will drive the decision making process at the 
individual student, classroom, and school level. Multiple forms of data collected throughout the 
school year will contribute to planning effective instruction, and intervention and enrichment 
for our students. The data collection and monitoring plan is as followed: 

1. Data Collection- Data will be collected from the following: 

Pre- Assessments Projects and Classroom Informal and Formal Assessments 
Observations Diagnostics Periodic Assessments Common Formative and Summative 
Assessments District/State Tests Attendance Behavior 

2. Analyze data 

Our data analysis team and teachers in their Professional Learning Communities, on a constant 
basis, will analyze data from all the informal and formal assessments discussed in the 
Assessment Plan. We will gauge individual progress and ensure the systems are in place to 
meet the needs of all students to maximize student achievement. 

3. Inform Instruction 

Multiple forms of analyzed data will assist in monitoring student progress, informing 
instruction, improving teacher effectiveness, and facilitating accountability to ensure all 
students meet their learning objectives. In all classes, teachers and stakeholders will use data 
results to monitor student progress on mastery of academic content and achievement goals. If 
the goals are not being met and the students have not mastered the academic content or skills 
needed to progress in the curriculum, teachers and teams will implement the necessary 
intervention steps in class to address learning difficulties and academic needs. To ensure 
delivery of effective instruction for students, teachers will set measurable goals based on data 
results. All teachers will be involved in creating a focused and sustained professional 
development program that allow them to be effective in the classroom and be able to 
differentiate instruction to maximize effectiveness of good first teaching as the most important 
intervention for our students. 

There will be several opportunities for growth through peer observations and reflection, 
cognitive coaching observation cycles that lead to self reflection and professional development 
that is differentiated based on teacher need to fully implement our instructional program and 
curriculum. This process will ensure SSJ continues to be data driven and that all stakeholders 
will be held directly accountable for their performance and student learning. 
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4. Implement Intervention and Enrichment 

Data results will be utilized to program students and create individualized educational plans 
based on students’ individual needs. At the beginning of the school year student data, which 

included 8
th 

grade CST scores and final grades and a pre-assessment, was analyzed by various 
stakeholders and used to create our students’ class schedules which were individualized and 
included the necessary built in academic support to make certain the students were on the 
path to success. Throughout the semester assessment results will be analyzed and compiled in 
the students’ data portfolio. This data will facilitate assigning individualized intervention or 
enrichment placement for advisory, support classes and guided study.   

 
 

 
2. Schedule and Calendar 

SSJ  will follow the LAUSD Early-Start traditional schedule of 180 days of instruction for 

the school year beginning August 14, 2012 and ending June 4, 2013. 

 
 

3. Staffing 
 

Staff Recruitment and Evaluation
 

Staffing Model 

Year of 
Implementation 

Staffing 

Academic Non-Academic 

Start Up 13 core content teachers 
1.5 counselors 

2 elective teachers 

Year 2 15 teachers (Core and Elective) 
2 counselors 

2 elective teachers 

Year 3 21 teachers (Core and Elective) 
2 counselors 

3 elective teachers 

In some cases, in order to achieve personalization, there may be some instances 
where the teacher and student ratio would need to be 1:25. Based on the data at 
the moment, will those need be revealed. Currently we have been flexible to 
balance contract and district regulations, however, that may not be standard in all 
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cases. 

Our electives will also vary based on the individual student plan. There are key 
requirements for all SSJ students to meet, however, for the students in the enriched 
track, they would create more flexibility to require for particular teachers to be 
sought or outreached into the community/college. 
 
EL and Special Ed staff will be based on the population that will make up our 
student body so that may vary as well. SSJ would seek candidates that have dual 
credentials so that they may be able to be positioned into a need for the school. 

Staffing: Autonomy 

 Pilot Schools Models have the freedom to hire and release their staff in 
order to create a unified school community. Staff should play a 
significant role in hiring. 

 Decide on the staffing patterns and work assignments that create the 
optimal learning environment for students. 

 Hire staff who best fit the needs of the school, regardless of an 

individual’s current status—member of the district or not. 

 

Recruitment and Selection of Teachers. 

SSJ will recruit teachers that have a passion and fire for learning. Most 
importantly the belief that ALL students can and will learn needs to be 
in the forefront of these’s candidate’s philosophies. 

Candidates interviewing for a position at SSJ will have a two part 
interview. A panel consisting of the Governing Council members. Once 
the candidates are highly recommended, the candidates would then 
need to teach a lesson or provide a current lesson on video. 
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Performance Reviews. 

ministrators 

Staff 

School of Social Justice plans for the initial hiring of faculty to be lead by the matching between 
interviewed candidates and the vision and mission of the school. In doing so, the values of 
collaboration and mentorship will take place. In addition, just as our students benefit from 
motivation, so would teachers and faculty benefit as well. 

Observation of teacher practice 

As a collaborative school, SSJ teachers will be accountable to each other and the culture of 
observation using vehicles such as Critical Friend’s Groups will allow for non-invasive or least 
restrictive involvement to be developed. Since ALL teachers work together in curriculum and 
planning and set their own expectations integrating things such as SMART goals, they would be 
able to observe and know if professionalism has occurred or not amongst candidates. Just as 
any other evaluation, after various infractions, such data would become evidence of whether 
the faculty member met the criteria. 

 

 Administrators Staff Teachers 

Development Attend workshops, 
training once a year – 
outside of local 
requirements 

Attend workshops, 
training once a year – 
outside of local 
requirements 

Attend workshops, 
training, conferences 
based on budgets. 
Hold a school 
conference lead by 
internal teacher 
workshops 

Evaluation Meets with Local 
DistrictSuperintendent 
to provide goals and 
objectives. Presents 
these to the School’s 
Governing Council 

Governing Council 
evaluates and 
determines process 
based on ongoing 
survey’s/evaluations 

Refer to EWA 

Support process Attend workshops, 
semester/annual 
feedback, meet with 
Local District for 
Guidance 
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Contributions to student outcomes 

Only will clear negligence to this area of their profession will it be taken into account in the 
evaluation. For example, assessments that are generated within the PLC planning or state 
exams are not given by the teacher, does student outcome become a factor. In terms of the 
Principal. Part of the criteria for a Principal candidate calls for attention to data analysis and 
monitoring of it. It is part of the qualification and job for improvements to occur. If all things are 
in place, then results would reflect this and therefore, student results should be of a concern to 
the principals. 

Stakeholder feedback 

Teachers will be given feedback gathered from meetings with parents or students. This process 
will serve as guidance to the teacher for reflection and modification. These feedback items 
should be incorporated into the teacher’s objective goals for the upcoming semester or year. 

Contributions to school community 

It is SSJ’s vision to establish Community Outreaches by which the community and school is able 
to establish a proper relationship with each other. This is part of the EWA for SSJ and thus, at 
least once a year, members should partake in such programs (volunteering and or facilitating). 

 
 

4. Professional Development 
 
Professional Culture 

SSJ envisions a culture based on a shared mission and vision that is characterized by 
collaboration. Teachers will focus on building trust between colleagues, encouraging 
open communication and supporting the development of our educators. Teachers at SSJ 
will engage in team building activities, peer classroom observations and shared learning 
opportunities. Protocols and guidelines used in Critical Friends Groups will be used to 
develop systematic processes. These activities and structures will be introduced to 
teachers through continuing professional development. It is critical that educators trust 
one another and are open to constructive criticism. In order to ensure this, SSJ propose 
ongoing, low-stakes evaluations of current practice geared towards improving our 
collective results as well as use the training and resources provided by the Center for 
Adaptive Schools. 
SSJ teachers engage in reflective instruction such that all team members are focused on 
continual improvement of student performance. We use a systematic process in which 

achievement data is analyzed, plans for improvement are decided upon, student 
benchmarks are set and specific results are quantified. Our expectation is that all team 
members be fully committed to achieving their highest level of performance. We 
provide both the analysis of progress necessary to provide direction for improvement 
and the professional development needed to improve practice. 
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It is our goal to hold one another accountable continuously for our professional 
progress. We engage in collective inquiry openly, honestly and constructively to ensure 
the best possible learning environment for our students. 
 

We believe that continuous and effective professional development is a key component 
that will drive success of our small school. We value continual reflection of our teaching 
practices and refinement that will allow us to further develop as educators. It is critical 
that we use data to help us reflect on our practices and guide us in our development. 
We are committed to professional development in both classroom practices and specific 
content knowledge. 
 
Our professional development plan is focused on a commitment to student 
achievement, encouraging a collaborative professional culture, maintenance of 
collective planning opportunities and facilitating data driven decisions. Protocols such as 
those used in Critical Friends Groups will be tools and guides that teachers at SSJ will use 
in order to facilitate an effective professional development. 
 
Student achievement is paramount to our goals and thus is the primary focus of our 
professional development. Educators will work together to analyze student 
performance, set goals for student achievement, implement instruction and 
intervention strategies to achieve these goals and analyze student performance to 
gauge the effectiveness of our strategies. We believe that making this the focus of our 
professional development will facilitate an atmosphere of high achievement among all 
stakeholders. 
 

Developing a collaborative culture will allow us to more effectively focus on student 
achievement. Our faculty will be encouraged to share effective strategies and methods, 
plan teamed student interventions, build shared knowledge and attend regular training 
and conferences. We will build an environment that is conducive to sharing both 
successes and areas of need. All team members will work collectively to provide the 
best possible professional working environment for one another. This in turn will 
facilitate an atmosphere of high achievement on our campus. 
 
Collective planning time is a key component of our professional development. Educators 
will have ample opportunities to plan common instruction and assessments within their 
subjects. This will strengthen the practice of each teacher while also providing a high 
level of academic rigor for students. Collective planning also provides a level of 
standardization between classes that is often lacking in the public education system yet 
is highly beneficial for student achievement. 
 
We firmly believe that effective decisions are data driven decisions. We will use data to 
drive our decision making processes as individual teachers, collective departments and 
as a whole school. This will facilitate the setting of quantitative, achievable goals while 
also helping to measure our progress towards those goals. This cyclical method of using 
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data to drive decisions and gathering data to assess achievement is critical to student 
achievement. 

 

Professional Development: 
Professional Development opportunities for teachers will be scheduled in the afternoon 
during Early Release Wednesdays. The first and third Wednesday of each month are 
used for instructional professional development. Instructional PD days are purposefully 
designed in order for teachers to 1) learn and utilize new strategies to differentiate 
instruction for all learners; 2) create vertical and horizontal curriculum planning; and 3) 
develop various assessment methods that will help raise academic achievement of all 
students. The second and fourth Wednesday will be used to monitor and address 
students' needs, analyze students' work, academic grades, test scores, and behavior. 
 
Teacher Orientation: Describe the orientation program for new and existing teachers. 
Discuss how this program will prepare teachers to deliver the proposed curriculum, 
utilize the instructional strategies, and differentiate instruction. 
An ongoing orientation program and professional development for new and current 
teachers will cover a variety of topics that will enable teachers to be effective teacher 
leaders that dedicate themselves to fulfill the mission and vision of SSJ. They will 
understand and become part of maintaining the culture of the school and will receive 
differentiated professional development based on a needs assessment. All new teachers 
will immediately upon being hired, be given a mentor teacher with the same content 
area background that will provide an overview of our curriculum and any other 
assistance needed throughout the first two years. In addition various seminars and 
workshops on classroom management, differentiated instruction strategies, parent 
engagement, guidelines in the use of rapidly-changing technology, special education, 
English Learners, student engagement, standardized assessments and data analysis will 
be given throughout the year by teachers that are experts in those topics. 
 
SSJ will conduct a teacher orientation for all new teachers two weeks prior to the 
opening of the new school year. The orientation’s main goal is to provide the new 
teachers with the appropriate and relevant support system necessary to succeed in the 
profession and to ensure that their goal of maximizing student achievement is 
accomplished. During the New Teacher Orientation, the new teachers will be introduced 
to the school culture and professional culture that SSJ strongly adheres to. New teachers 
will also have a first-hand experience to tour the campus, and get themselves 
acquainted with the physical structure as well as the leadership team of the school and 
their assigned mentor. 
 
New teachers will be provided with valuable information about our mentoring program. 
During the course of the year, the mentor will work with the beginning teacher on 
specific areas of growth that are addressed trough cognitive coaching cycles. Mentors 
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will meet new teachers regularly and will spend time co-planning lessons, observing the 
lesson and debriefing the new teacher so that it leads to reflection on what part of the 
lesson was successful and what needs improvement. 

 

This program is an integral part of the school design because of the collegiality it will 
promote. It is a critical and key component in providing strong and consistent 
professional development and support for new teachers that is non evaluative or 
judgmental. During the course of the year, the mentor will work with the beginning 
teachers on these areas using an Individual Growth Plan that focus on: support for 
student learning, planning and designing instruction, classroom performance, 
developing as a professional educator, and punctuality, attendance and record keeping. 
Mentors will schedule weekly regular meetings, classroom observations and post- 
conferences with new teachers to keep the new teachers informed of what classroom 
strategies worked and the critical areas that need improvement and enrichment. 
 
In addition, both the new and existing teachers will undergo a professional development 
training one week prior to school opening. They will attend workshops on Robert 
Marzano’s strategies, differentiated instruction (including special education and English 
learners), standardized assessments and data analysis, inclusion, measures of 

intervention (RTI
2

), Project-Based Learning, Interdisciplinary studies, advisory, parent 
connections, guidelines in the use of rapid-changing technology, and calendar planning 
of events. This orientation will prepare the teachers to work collaboratively to analyze 
student data, identify needs and implement instructional strategies to create a fully 
supportive learning environment with effective first teaching for all students. 
 
PD Program Evaluation: 
For professional development programs to be effective there has to be an ongoing, 
system of evaluation, reflection and needs assessment to modify the program based on 
areas of need that are identified. Having professional development that finds the right 
answer to a student’s problem or a difficulty the school faces is valuable and success 
tends to have a snowballing effect—the better the students perform, the better the 
school becomes which in turn affects educator job performance and satisfaction. The 
best way to evaluate a program is by collecting data on how it is impacting student 
achievement in the classroom. If student learning is being impacted then the program is 
working. If learning is stagnant, there is a need to self reflect and look at what the issues 
are to modify our PD program to meet the needs uncovered. 
 
By committing to ongoing evaluation, teachers can create a professional climate that is 
focused on students best interest not on adult agendas. Many principals and teachers, 
after committing to evaluating themselves and their professional development 
programs become intensely engrossed in the search for what does and does not work in 
the classroom. Such enthusiasm can only be attained by emotionally and intellectually 
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involving educators in a cooperative, collegiate on-going quest for self-improvement 
that derives from program evaluation. 
 
To evaluate the effectiveness of our professional development program in relationship 
to student learning, standardized, curriculum-based and teacher-developed 
assessments will be used. Since professional development is a change process, PLC 
teams will repeat data collection activities on a regular basis. The teams will document 
the program’s efforts to make an impact on student success, and to be able to relate a 
positive impact to specific professional development activities. 
 

Each professional development cycle will culminate with a survey that focuses on four 
levels of achievement to measure the effectiveness of PD: Level 1: Determining 
participants’ reactions to the experience; Level 2: Measuring the knowledge and skill 
which participants acquire as a result of professional development; Level 3: Measuring 
participants’ actual use of knowledge and skills they have gained; and Level 4: 
Measuring the impact of participant changes in knowledge and skills on student 
learning. 
 
Teachers gather data on each of these four topics to evaluate impact on students and 
will develop a network of peer assistance within our school to help support our 
professional growth. By doing both these things, teachers are ensuring that we will stay 
current on effective learning practices and continue the main goal of Professional 
Development, to make a positive impact on student learning. 

  
 

5.  School Culture and Climate 

Overview 

School of Social Justice will foster a safe positive academic and behavioral learning environment 
where students are able to collaborate with one another, take ownership of their learning and 
produce quality work. Students will be respected as unique individuals who have something 
relevant to contribute to the learning taking place in the classroom. Teachers will focus on 
student strengths and talents to support students in developing the skills and strategies needed 
to assist them in becoming confident participants in class and their communities. Students’ 
backgrounds will be recognized and integrated into instruction to make the content relevant 
and meaningful. Teachers will share a responsibility for student success and work together in 
PLC’s to continue improving instruction and assure that the needs of all students are being met. 

School of Social Justice is committed to providing students with a rigorous academic program 
and the educational support needed to meet our high expectations. All children deserve a 
quality education that will propel them to be leaders in the global community. It is our 
obligation to provide this education and impart the skills required for success in high school, 
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college and beyond. Our goal is that students will be able to select a career path of their choice 
without being limited by their socioeconomic background. We believe that this will best be 
accomplished in a small school environment. A small, personalized learning community helps to 
ensure that the needs of each student are addressed. It encourages collaboration between 
educators and brings a sense of community to the student body. It encourages teachers to 
invest personally in the future of their students and, in turn, this increases student 
accountability. Research has consistently shown that this type of environment is most effective 
for students from socioeconomically depressed backgrounds. 

 

Transforming school climate and culture 

It is essential to establish a climate that embraces and practices shared leadership to drive the 
school forward. Every stakeholder has to help establish an environment of high standards 
where everyone believes that all students will learn and commit to sharing in the responsibility 
to attain student achievement. If our stakeholders believe and act on this belief of high 
academic achievement our students will embrace the support and work towards reaching the 
highest level of achievement. This culture would lead to multiple people identifying struggling 
students early to provide the interventions needed for their success. We will establish a culture 
where failing is not an option as high performing teacher teams and school leadership teams 
contribute to capacity building of students by having the support systems in place. 

In addition, it is important to establish a climate where students are proud of their school and 
have several opportunities to exercise that honor and pride through extracurricular activities 
that help student development. For some students athletics or clubs become the vehicle for 
academic success. Students embrace adult support and can more easily establish positive 
relationships with their teachers, administration and staff when they see that these adults are 
supporting them with the activities they enjoy. 

Most importantly, we realize that a positive school climate does not happen by accident. We 
know it requires commitment of all stakeholders to understand essential school functions that 
will help solidify a positive climate. We will adopt school wide practices that build character and 
prevent inappropriate student behavior, promote meaningful student leadership and active 
parent engagement, adopt programs and follow policies to prevent risk behaviors, such as 
substance abuse, bullying and harassment, and track and analyze school data of rule 
infractions, risk behaviors and ongoing climate surveys. Our students will want to come to a 
school that is safe and conducive to learning and embraces positive behavior, excellent 
attendance and academic excellence by recognizing our students that help support this 
important positive climate and culture. 

Increasing effectiveness of teachers and staff 

Our leadership team, including our principal, administrative team and teacher leaders will work 
collectively to improve teacher effectiveness. There will be several opportunities for growth 
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through peer observations and reflection, cognitive coaching observation cycles that lead to 
self reflection and professional development that is differentiated based on teacher need to 
fully implement our instructional program and curriculum. All teachers will be involved in 
creating a focused and sustained professional development program that allow them to be 
effective in the classroom and be able to differentiate instruction to maximize effectiveness of 
good first teaching as the most important intervention for our children. 

Ensuring a relevant, rigorous and engaging curriculum 

A relevant, rigorous and engaging curriculum is created when a culture embraces the belief that 
all students can learn this challenging curriculum that will produce a college going atmosphere. 
We are prepared to use data to provide a clear focus to curriculum priorities by identifying 
what standards and real world applications are essential for students to succeed in college or 
the work force. In addition, we will use classroom level data to continuously monitor 
effectiveness of our curriculum to ensure that our teachers are self -reflective and use a variety 
of instructional strategies and best practices to engage our students. We understand the need 
to create multiple pathways to rigor and relevance based upon a student’s personal interest, 
learning style, or individual needs. Our curriculum will help all stakeholders set high 
expectations that we will monitor to hold both students and adults accountable for a student’s 
continuous improvement that leads to maximum student success. 

Parent partnership 

We will embrace our parents as true partners in our children’s education. In order for a new 
school to be successful, parents should play a role not only in the promotion of their own 
children through parenting and learning at home, but more broadly in school decision making, 
volunteering and effective communication. 

Shared effective Leadership 

We embrace leadership that believes in justice and equality for all. We understand the need to 
create a democratic school community fostering skills and practices of strong leadership. We 
will foster a collaborative culture by ensuring that all members of the school community play a 
role in determining the direction of the school. We will create the operational structure that 
allows for all stakeholders to lead the thinking of the school and participate in making decisions 
at all levels. We will create opportunities for teachers, parents and other members of the 
school community to become leaders and decision makers as we work together to build on the 
successes and solve the issues that may affect our students. 

We are confident that our students will have the skills necessary to become successful and 
productive members of the global community. Our practices, structures and policies are geared 
towards creating this success. We are specifically focused on four areas: academic rigor, 
teacher collaboration, professional development and accountability. 
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Academic Rigor 

All students deserve a high quality education and should be held to high performance standards 
in order to achieve their goals. High expectations drive student achievement. We believe that 
all students are capable of high achievement and it is our responsibility as educators to demand 
this level of performance. We pledge to create an environment where all students are 
encouraged and supported to perform at the highest levels. 

Collaboration 

In order to achieve success, we believe there must be a focus on collaboration. Teachers must 
work together to efficiently plan and implement classroom strategies for success. Administrator 
and teachers must collaborate to create a safe and effective campus environment. Parents and 
schools must partner to encourage high student 

 

achievement. It is critical that all stakeholders share a common vision for success. We are 
committed to providing the collaborative atmosphere necessary to reach this goal. 

 

Accountability  

The success we envision cannot be achieved or measured without implementing strategies to 
ensure accountability. Every person in our small school will be held directly accountable for 
their performance and the success of the school as a whole. A small school environment 
encourages more personalized relationships and thus helps to make each employee 
accountable for each student’s success. Reflection of practice, data driven instruction and 
continuous professional development facilitate accountability. 

Academic Achievement and Motivation to Succeed 

The School of Social Justice will feature an academic culture that strives for academic 
excellence and high levels of achievement for all students. Students will be expected to take 
ownership of their learning and at all times produce quality work. Students will be aware that 
high academic standards have been developed and that teachers are here to support their 
learning and give encouragement and constructive feedback. All students will be academically 
challenged and encouraged to produce their best work (concept of Quality Work). Building on 
student’s strengths will be the primary focus when motivating students. Each student in 
advisory will meet with their advisor to discuss the student’s strengths and weakness. Teachers 
will use this information to engage students in tasks that allow them to be successful. This 
success will allow students to understand the process and apply it to other challenging tasks. 
Being academically successful will continue to build on student’s confidence and motivate them 
to continue learning and producing their best work. 

The classrooms at School of Social Justice will allow students to demonstrate their knowledge 
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and skills with individual attention by teachers, and in an atmosphere of experimentation, 
independent thinking, questioning, and group dialogue, without worry of failure or 
unsatisfactory marks. Teachers will provide consistent feedback and guidance to ensure student 
learning is successful. Teacher evaluations of student work will give students the opportunity to 
revise and ensure they are turning in quality work. When students are challenged with the 
curriculum, they will concern themselves with achieving proficiency and not about 
unsatisfactory marks. Students will have the opportunity to turn in work until the work shows 
mastery of the standards. Students will learn how to deal with academic struggles which is 
critical for developing motivation and successful learning. By providing a positive learning 
environment free from restrictions students will begin to see their own potential and learn to 
value it. We will nurture a culture where students will learn from challenges and will not be 
afraid to make mistakes. 

To promote student interest and continue to motivate students to strive for academic 
excellence, student backgrounds and interests have also been incorporated into lessons and 
projects. Interdisciplinary and grade level projects address issues facing their lives and 
community today. Students will understand the relevance and benefits of all their school 
curriculum and involvement in student activities. Teachers in the initial PLC year will create 
interdisciplinary units to encourage learning across the curriculum. PLCs will also develop 
curriculum maps and pacing plans with a focus on interdisciplinary work to address units of 
study in their relative departments. 

Positive Behavioral Environment 

In order to achieve academic excellence, learning must take place in a positive behavioral 
environment. To begin establishing a positive behavioral environment, teachers will develop 
common expectations for students and they will be enforced in all classes. All classrooms will 
utilize the same classroom rules. All expectations such as dress code, electronics policy, and 
attendance expectations are clearly stated in the school’s policies; which reflects those 
provided by the district. Through various meetings and activities prior to the beginning of the 
school year and throughout the school year, students and parents will internalize the 
expectations and be given opportunities to provide feedback. Parents and student participation 
will help build a partnership that will lead to student success and school ownership. 

 

Orientation and Freshman Conference 

Incoming 9
th 

grade students will attend a Freshman Orientation prior to the beginning of the 
school year. This orientation will begin to establish the academic and social expectations the 
students will be required to embody and practice. Freshman Conference- Address lack of study 
skills. In Advisory, character building lessons and literature will be utilized in advisory to 
continue to establish the academic and social expectations set-forth by the teachers. Students 
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in 9
th 

grade advisory classes will begin the year reading the 7 Habits of a Highly Effective Teen 
by Sean Covey. Lessons will support reading and continue to create a school culture that 
expects students to strive for academic excellence and be respectful, responsible individuals. 

Advisory Period as tool for Positive Behavior 

To help students demonstrate appropriate behavior and social expectations in the 10- 12
th 

grade character building lessons will be utilized in advisory. Students will focus on the six pillars 
of character to help them make better choices in life and create a positive school culture. 
Research has shown the integration of character education improved student behavior and 
fostered education success. 

Advisory will also be utilized to continue to develop an environment where the needs of 
students are supported and students are aware that their academic success is important. 
Advisors will get to know their students and will continue to work with them and monitor the 
academic achievement of each student throughout their four years at School of Social Justice. 
Advisors will help students maintain a portfolio to begin monitoring their progress and ensure 
that students are academically successful. The portfolio will contain items such as their class 
schedule, grades, strengths, short and long term goals that will be monitored and undated 
periodically, and Service Learning Projects (items that will be needed for their senior year 
exhibition). 

Culture of Collaboration 

School of Social Justice will also create a school culture where collaboration is substantially 
encouraged and supported. Effective use of cooperative learning is the foundation for quality 
work. Cooperative learning is also an instructional strategy that will be utilized school wide. In 
all classes, students will learn the importance of working together and respecting others and 
celebrating differences. Students will be given opportunities in advisory and in class to work 
together to help promote leadership and teambuilding. Students will participate in team 
building activities to learn the importance of working with others. 

Student Recognition 

Students will be recognized and praised for their effort and academic achievements. In the 
classroom teachers will recognize the students that have excelled or showed improvement in 
the subject matter. Each classroom will also recognize students who illustrate positive 
characteristics and behavior improvement. Recognition ceremonies for the school will be held 
twice a semester to honor academic achievement and improvement. Parents, students, and 
staff will all take part in honoring the progress made by the students at the school. 
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Stakeholders Council 

The stakeholders in the SSJ community will be encouraged to participate in the meetings in 
accordance to their role or relationship of the school if they are not able to hold membership in 
at least one year of the student’s high school career. SSJ will be flexible in the representation of 
their students’ family dynamics and needs. History and research in this community has shown 
that the majority of the population is low- income homes, which causes one or both parents to 
have to work strenuous hours. Therefore, we would seek for alternative representation within 
the family or home support. Sometimes families have either a grandparent or older sibling that 
is extremely active in a student’s life and would serve as a good advocate for the student and 
family. 

Student Leadership 

To ensure students take ownership of their school and learning, students will be involved in 
meaningful ways both in and beyond the classroom. Student leadership will give students the 
opportunity to demonstrate their strengths and develop leadership skills. Student input will 
continue to strengthen school programs and assist in students feeling connected to their 
school. Teachers and staff will support and implement student suggestions to continue to 
motivate leadership students. In leadership, students will learn skills that will not only help 
them be successful in school but can also be transferred to the workplace and community. 
Leadership class members will be expected to serves as a positive example, provide an open 
forum where other students can raise problems and questions about the school, organize 
events, and provide service to their community. 

Personalization 

Through personalization activities in class students will develop trusting relationships with their 
teachers. Students will be known well by the adults in the school whom the student can turn to 
for help with both school related and personal issues. Teachers will get to know their students 
and students will get to know their teachers which will lead to the building of trusting 
relationships. Teachers will learn student’s strengths to motivate and support student learning. 
Cooperative learning will allow teachers the ability to talk with students in small groups to gain 
input on better ways to teach. 

Safety 

Safety is a high priority for the students and staff at the School of Social Justice. School of Social 
Justice will follow the policy set forth by LAUSD that every student and adult “has the right to 
be educated in a safe, respectful and welcoming environment. Every educator has the right to 
teach in an atmosphere free from disruption and obstacles that impede learning.” This will be 
achieved through the adoption and implementation of a consistent school-wide positive 
behavior support discipline plan, and common class rules and expectations. All school rules and 
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policies will be aligned with LAUSD standards. All school rules and norms safeguard students 
physically, socially and emotionally from any harm. School rules clearly communicate about 
physical violence, verbal abuse, harassment, and bullying. Disciplinary rules are consistently 
enforced, and norms for adult interventions will be well-established. The discipline policy will 
be reviewed with parents and students at orientation. Parents will receive a parent handbook 
that contains all relevant discipline procedures. 

School of Social Justice has a zero tolerance for any form of bullying or harassment. Bullying in 
any form will not be tolerated. Students will participate in lessons that discuss what bullying is 
and its effects. All staff will use positive staff-student relationships to address possible cases of 
bullying and hold students accountable for their actions. The school police will be used ensure 
students and staff and learning in a safe school environment. 

All teachers and staff will be trained to recognize and report cases of child abuse and neglect. 
Utilize the child abuse training kit provided by LAUSD teachers and staff will be trained on 
various subjects of child abuse ranging from child protection to reporting the process. 

PLC Collaboration 

Teachers will engage in dialogue to not only model the type of working environment envisioned 
for the students but to also continue to improving teacher practice and instruction. Teachers 
will also create a culture of collaboration to set and achieve educational goals and work 
together to create thematic and interdisciplinary projects. Teachers will be given multiple 
opportunities to collaborate during and after the school day. In PLC’S, staff will work together 
to share, develop, and implement ways 

 

to improve student achievement. Faculty will decide on professional development topics that 
focus on best practices for teachers to ensure student interest and success. 

Student Support and Success:  Student success at SSJ means that all students will make 
achievements towards the highest level of learning. Teachers at SSJ know and respect that 
every students has meters of learning, however, that will not prevent the teachers from holding 
high expectations while helping students reach it. In addition, by providing a positive learning 
environment, free from restrictions, students will begin to see their own potential and learn to 
value it. We will nurture a culture where students will learn from challenges and will not be 
afraid to make mistakes because those are steppingstones to success. Teachers will encourage 
students’ dreams and work along with them to make strides towards making them a reality. 
Through advisory and other interactions with students, teachers at SSJ will know their students 
beyond their academic needs.  

. Social and Emotional Needs:  Student success at SSJ means that all students will make 
achievements towards the highest level of learning. Teachers at SSJ know and respect 
that every students has meters of learning, however, that will not prevent the teachers 
from holding the expectations high and helping students reach it. In addition, by 
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providing a positive learning environment free from restrictions students will begin to 
see their own potential and learn to value it. We will nurture a culture where students 
will learn from challenges and will not be afraid to make mistakes because those are 
steppingstones to success. Teachers and counselors will encourage students’ dreams 
and work along with them to make strides towards making them a reality. Through 
advisory and other interactions with students, teachers at SSJ will know their students 
beyond their academic needs.  

 College and Career Readiness:  Overview  School of Social Justice promotes a college bound 
and career ready culture that will lead to one hundred percent of our student body 
equipped with the requirements and skills needed to get in to and be successful in 
higher education and/or their career choice. Educational plans will ensure students have 
taken the courses, electives, and extra- curricular activates needed for acceptance to a 
four-year college. Students will be exposed to college information all four years of high 
school. In advisory and life skills students will begin to research college/career and 
scholarship information, and begin the college application process. Through a 
partnership with East Los Angeles College, students will be given the opportunity to take 
college courses concurrently with high school A-G requirements. Informational college 
workshops will be held for students and parents at least once a school year. Students 
will be given the opportunity to explore career paths through internships provided by 
different community organizations.  Curriculum and Instruction  All students will be 
taking courses that ensure A-G Requirement certification. Students will meet with their 
counselor to review their individualized educational plan. In addition, the advisor will 
take an active role in support and assisting that students are following  this plan. 

Since D grades are not acceptable in colleges and universities, the school will adapt a 
uniform grading policy that will be applicable to all students. An “A” grade represents a 
performance beyond grade-level standards. A “B” grade represents performances just 
above grade-level standards. A “C” grade represents meeting grade-level standards, and 
an “F” grade represents an inability to meet grade-level standards.  School of Social 
Justice will offer college courses through East Los Angeles Community College. During 

the 9
th 

and 10
th 

grade year students will be given the opportunity to take summer 
courses. Students will be required to take Algebra readiness and Power Reading as 

prerequisites. During the 11
th 

and 12
th 

grade students will take college classes during 
the school day. 

Teachers will develop the skills needed for students to be successful in college. The 
following academic and social skills will be supported: study skills, critical thinking skills, 
research, reading skills, Cornell Note taking, time management, acceptable classroom 
behavior, interaction with teachers, and relationships with peers. 
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Internships/Mentoring 

Internships will expose students to career paths, providing hands on experiences with 
professionals, and preparing students to live independently in the real world. Students will have 
an opportunity to be more independent and practice the skills of becoming an adult. 

Advisory 

Every student will be enrolled in an Advisory course that not only will monitor and assist as an 
intervention and enrichment course but Advisory will also provide a link for college and career 
readiness opportunities. 

9
th 

Grade- Students will begin exploring college and career options in 9
th 

grade by completing 
a college and career research project. Students will also learn about entering the workplace by 
practicing interview skills, communication skills, working with others, and critical thinking skills. 

10
th 

Grade- Students will continue their college and career research and will take the PSAT. 

11
th 

Grade- Students will begin scholarship research, SAT/ACT practice, and writing personal 
statements in a writing seminar. 

12
th 

grade- Students focus is on college applications, continuing personal statement work in a 
writing seminar, FAFSA applications and college scholarships. Students will also begin internship 
work and begin drafting their Senior portfolio/Exhibition Project. 

College Field Trips and Speakers 

 

Student will be exposed to college fairs on campus and at college campuses. College 
representatives from various colleges and universities will be invited to give students 
information. Field trips to visit colleges and universities will be scheduled every year. These 
opportunities will provide the students with options to choose from a number of participating 
schools, to check the academic program offerings and other programs that may be of interest 
to them. Guest speakers from various colleges and professional fields will also come to speak to 
the students about their experiences. 

College Environment 

To visually support college readiness, college attire will be worn and classrooms will be 
accented with college banners and information. 
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Students with Disabilities 

To promote college and career bound opportunities for students with disabilities DOTS, District 
Office of Transition Services, will be utilized to ensure successful student transitions from high 
school to work and community life. IDEA, Individuals with Disabilities Education Act, mandates 
that transition services be addressed for all students with disabilities, and as such, transition 
planning must be part of the students individualized education program (IEP). Students, 
parents, teachers, and outside personal will take part in all transition discussions and plans. The 
school will adhere to all mandates and recommendations set forth by DOTS and IDEA to ensure 
all students are prepared after high school. 

 
 

6.  School Governance and Oversight 

The staff of SSJ believes that in order to provide the best possible, rigorous instructional 
program the school should have flexibility over its budget, curriculum and assessment, 
schedule, staffing and governance in exchange for increased accountability. These 
possiblecome in forms of autonomies and will provide SSJ the ability to plan and implement the 
needs of their students. Working directly with their designated student body, and their 
commitment to obtain academic achievement, such autonomy would need to be in place. The 
design team of School of Social Justice has researched the various models and wishes to 
continue the opportunity to seek pilot model status. SSJ is committed to showing academic 
achievement the first year in operation and plans to collaborate with outside resources in order 
to monitor the progress of the school and programs with assistance from Pilot Networks such 
as CCE’s (Center for Credentialing and Education) support staff. 

School Level Committees: 

Team Members Meeting Time Purpose 

In its initial year, SSJ’s Governing Board members will facilitate the process and progress of 
the following committees. (members would facilitate the committee based on compatibility) 

Governing Board SSJ Community: 
Principal, teachers,  
parents, student, Local 
District member 
community member, 
community business 

Monthly To maintain the SSJ 
mission and review 
progress indicators; to 
evaluate the principal; 
to approve the elect-to-
work agreement; to 
approve the budget to 
establish policies. 

Community Council Representatives from 
colleges and 
universities, city 
council, local district, 
business partners. 

Two or three times per 
year: Joint meetings 
with governing board. 

To assist with SSJ 
outreach to other 
schools, businesses and 
organizations. To serve 
as a network of 
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supporters with links to 
key community, 
education, and business 
groups. To serve as a 
group willing to provide 
feedback, advice, and 
encouragement to the 
school. 

Friends of 
SSJ/Buster Club 

Forming Forming To raise funds for SSJ 
scholarships, supplies, 
events and other 
resources. 

Student Council All students lead by SSJ 
Leadership 

Every other week. To develop and plan 
school activities, to 
collaborate in school 
clubs and to be 
informed about school 
matters in order to 
provide input. 

Parent Council 
(Parent Leadership 
Committee) 

All parents, families and 
guardians 

Monthly To provide direction in 
terms of the needs of 
his/her child and make 
recommendations to 
the governing board, 
faculty and  
administration. To 
recommend policies to 
the governing board 
andplan parent events. 

Data Team Administrative team 
and one teacher per 
subject/grade level. 

Monthly To disaggregate and 
disseminate data in 
order to monitor the 
school plan and 
programs for 
effectiveness. 

Content Area 
Teams 

Teachers from 
humanities, math, 
science, electives, 
English Language and 
special education. Work 
is led by current 
teachers who 
have accepted the 
position of lead 
facilitator. 

Twice a month. To have conversations 
and make decisions 
regarding teaching and 
learning. 

Advisory Team SSJ Community: 
counselor, grade level 

Two times a semester To develop and monitor 
curriculum for the 
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advisors advisory course. 

Budget Governing board and 
teachers 

Monthly To gather input from 
administrators and 
teachers, and create a 
plan with the  
administrative team 
and budget technician 
based on the 
information collected, 
and then to take it to 
the governing board for 
final approval. 

Professional 
Development Team 

A group of teachers: 
two per subject or 
course 

Two or three times per 
month. 

To support the 
integration of 
technology into the 
curriculum. 

 

Source: The Essential Guide to Pilot Schools: Leadership and 
Governance 

http://www.ccebos.org/Pilot_Guide_Leadership.pdfhttp://www.ccebos.org/Pilot_Guide
_Leadership.pdf 

Governing Council: 

As a Pilot School, School of Social Justice would be governed by a committee made up of 4 
teachers, an Administrator, 2 parents a classified employee and a student. In the first year of 
implementation of the school, the additional parties of UTLA and Superintended will be sought 
for completion of all stakeholders to be present in this Governing Council. 

Governing boards, is a structure created through governance autonomy. It represents the 
voices of an entire Pilot School community. Decision making and leadership are shared among 
staff, administrators, families, community members, and, for high schools and some middle 
schools, students. 

Board members will be elected by their respective groups (in the first school year, SSJ will hold 
their former council and will begin this process for the next school year), with the exception of 
community representatives, who are appointed to the board by the other elected 
representatives. Community representatives are generally selected from businesses, 
foundations, colleges and universities, local government, and the district. They are important 
additions, as they are able to widen the board’s perspective and leverage resources for the 
school. 

Standing or ad hoc subcommittees of the board are often created to address different issues 
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pertaining to the school. These committees are “a focal point for communication” among 
constituents, and noted that boards provide schools with internal guidance through evaluation, 
and external legitimacy through partnerships and fundraising. All 

 

governing boards must have a set of written and approved bylaws that outline the board’s 
membership, election procedures, and terms of office, duties, key facilitators, number of 
meetings per year, decision-making procedures, and methods of communication with the larger 
school community. 

Governing boards are able to be powerful advocates for their respective schools and 
collectively as a group since they have high interest that their child(ren) is a student at the 
school site. 

School Leadership 

Principal Selection:  The Principal for the School of Social Justice is one who embodies 
the core values of the mission and vision. He/She must have a proven track record of 
accelerating student achievement, understanding the culture of the school and 
community and must have the characteristics of a transformational leader. The principal 
must know, practice and model the core values with all stakeholders. The principal will 
develop 21st century leaders who will create conditions for supporting effective 
practices of adults to innovate and create a school culture where students see 
themselves as leaders who can make an impact on others, their community and their 
environment. The principal must be experienced in the areas of cognitive coaching, 21st 
century teaching and learning, and collaboration. It is expected that the principal have a 
solid grasp of data driven leadership and supports all stakeholders in tracking and using 
the results to improve student achievement and be willing to teach a course every 
school year (when possible).  The selection of the principal will be rigorous and 
inclusive. The interview process will include several exercises – such as case study 
scenarios, which will allow the candidates to demonstrate their grasp and 
understanding of SSJ’s core values. The process will require the candidates to participate 
in collaborative exercises with members of the interview panel in a fishbowl situation. 
The interview panel will consist of 2 parents, 2 students, the SSJ design team and the 
Local District Superintendent or Director. In addition, the candidates must have at least 
8 years of successful full-time service in a certificated position, with at least 2 of those 
years in a leadership role, an earned Master's degree from an accredited college or 
university, a valid California Administrative Services credential, and must have 
completed Multicultural and Master Plan requirements. It is highly desirable that the 
candidates have experience in facilitating a collaborative team as well as experience in 
small schools or small learning communities and the Pilot School Model of governance. 
In addition, be savvy about community outreach development. The abilities necessary 
for this job include the ability to work with diverse experience, racial, ethnic, linguistic, 
disability, and socio-economic groups, have excellent written and oral communication 
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skills and encompasses the character of integrity.  

Leadership Team:  

The leadership team consists of the founding teachers who created the vision and mission of the school, along with volunteer parents, leadership students 
and community representatives (SSJ Governing Council). SSJ’s design team of teachers agree with the following philosophy “The people who are closest to 
[the students] can make decisions 

that affect the [students]” Les Edinson, Principal at Fitchburg Arts Academy. Therefore, additional leadership positions will consist of teachers, administrator, 
support staff, families, community partners and students. In the initial year, SSJ’s design team would make up the governing board (Leadership Team) while 
mentoring new members of the staff so that they can grasp the procedure of autonomy and shared leadership. Allowing the new staff to become acclimated 
with the expectations and common philosophy, will provide them the confidence and understanding necessary for new members to become effective leaders 
that will continue to drive the mission and vision of the SSJ community. We believe that this is the best situation in creating a democratic and shared decision-
making governance environment. 

 

As the leadership team who also hold a position as governing board members, will hold a 
position as facilitator to the other councils or subcommittees that would monitor various areas 
of the school operations. In these positions, facilitators will cascade the vision and mission of 
the school and periodically provide feedback and survey the stakeholders so that every 
member of the community is involved and aware of the school’s progress. The process will 
include informing, discovering, monitoring data and assessing programs and materials that are 
driving the school work. The objective of these individual meetings would be to hold each other 
accountable for meeting such goals. To assist in the conversation and work, members will 
become familiar with both Critical Friends Group Protocols as well as strategies used in Center 
for Adaptive Schools 

 
 

 

7.  Budget  
School of Social Justice embraces the opportunity to budget for the 2012-13 school year 
using a per pupil funding model. We will use LAUSD “Tools” to prepare and plan for the 
budget development process to ensure that we are budgeting for student achievement. 
We will fully engage in the following steps with our governing council comprised of all 
stakeholders to monitor the implementation and effectiveness of the Single Plan for 
Student Achievement (SPSA) and our budget based on student needs. 
Review and analyze student data to create needs assessment Develop the Single Plan 
for Student Achievement and set goals based on data Facilitate community input 
through committees like ELAC and CEAC Develop programs to help students achieve 
benchmarks Rank importance and urgency of all the plan strategies Estimate cost of all 
expenditures separated into categories such as staffing and materials Allocate funding 
sources from state, federal or local coffers needed to pay for expenditures Generate 
grid with aggregated amounts of all goals and the corresponding resources to pay for 
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resources Track each goal and strategy and whether or not it is being accomplished 

The following is a draft school summary of general fund unrestricted revenues and 
expenditures created with all stakeholder input, including teachers, parents and 
students based on senior high per pupil revenue for year one. Every year after, our 
budget will be based on continuous monitoring of our goals and Benchmarks. We will 
continue reviewing student data to determine needs and create budget accordingly. 
These reviews will be facilitated through the Governing Board established in the first 
school year. 
 

 
Description   

R
a
t
e 

 
  

Enrollment 
  

Attendance Rate 
  

Total 
 

Senior high Per Pupil Revenue $3745 450 96% 1,617,840 

 
 

 

 
Description    

FTE 
  

Cost 
 

Instructional Materials Account 
 

$17,909 

Substitutes 
 

$33,930 

Teachers 13.00 $1,103,804 

Counselor 
2.00 

 

$102,272 

Principal 1.00 $127,673 

School Admin Assistant 1.00 $66,309 

Chanda Smith Office Tech 0.50 $32,674 

Financial Manager 0.15 $11,005 

Plant manager 0.34 $27,762 

Assistant Plant Manager 0.18 10,819 

School Facilities Attendant 0.34 $13,571 

Nurse 
0.40 

 

$37,922 

Psychologist 0.33 $24,751 

Custodial Supplies 
 

$3,434 

Teacher Activity Differential 
  

$4,005 
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8.  Family and Community Engagement 
 

It is important for us to build and strengthen family and community 
partnerships that will assist in helping our students be academically 
successful. The teachers at the School of Social Justice believe that the 
Framework of Six Types of Involvement by of Joyce Epstein is essential 
in involving our parents in their students’ education. 

PARENTING: Help all families establish home environments to support 
children as students. 7 

  

. COMMUNICATING: Design effective forms of school-to-home and home-
to-school communications about school programs and children's 
progress.  

. VOLUNTEERING: Recruit and organize parent help and support.  

. LEARNING AT HOME: Provide information and ideas to families about how 
to help students at  home with homework and other curriculum-
related activities, decisions, and planning.  

. DECISION MAKING: Include parents in school decisions, developing parent 
leaders and representatives.  

. COLLABORATING WITH COMMUNITY: Identify and integrate resources 
and services from the community to strengthen school programs, 

family practices, and student learning and development. SSJ will 
ensure that we have constant communication and interaction 
throughout the year with parents and community members 
through various forms of media (Newsletter, meetings on a 
monthly basis. 
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F.   SCHOOL PLANNING TEAM  
  

1. Who are the members of your planning team? 
 
Members of the SSJ Design Team include Isagani Celzo, Math Teacher; Joy Apostol, Science Teacher; 
Enedelia Toledo, Social Studies Teacher.  These three teachers met daily for one semester. 
 

2. How were parents and the community engaged in the development of the plan? 

 
The Design Team met daily for a semester to refine the vision and mission of our Small Learning 
Community.  Parents from Huntington Park HS and Gage Middle School, our primary feeder 
schools, were invited to attend our informational and planning sessions which were held on the 
Huntington Park HS campus. The Local District (LD6) guided by then Director, Natividad Rozsa, 
supported three parent and community forums.  During these sessions, parents were divided 
into small groups where they received information in to the PSC process, discussed plans and 
provided suggestions and feedback.  Approximately 75 persons attended each of the three 
sessions.  Based on the feedback from these community forums the Design Team members 
revised and continued planning daily at a local coffee shop for two months.  The Design Team 
members incorporated feedback from the various stakeholder groups keeping in line with its 
vision of Social Justice. 
 
 
 
 
G.   IMPLEMENTATION (2-3 pages) 
 
 

 
School: 

School of Social Justice LD: ISIC Principal: Kyle Boswell Date: 11/05/12 

 

 

Goals based on recent student performance data: 

1. Decrease the number of all students scoring in FBB and BB on the CST; and increase the 
number of students scoring proficient and advanced on the CST 

2. Increase the number of students that pass CAHSEE the first time (at least 85 % of 10th 
grade students will pass both CAHSEE Math and ELA) 

3. Increase the number of students matriculating in all grade levels 

 
 

For Goal #1:  
Last year’s CST ELA results revealed that 42.44 % of the student population scored BB and FBB 
on the test; whereas 30.22 % scored proficient and advanced. 
Last year’s CST Math results revealed that 66.65 % of the student population scored BB and FBB 
on the test; whereas 15.11 % scored proficient and advanced. 
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For Goal #2:  
This year’s 10th grade census shows that 76 10th graders and 35 11th graders are on track to take 
CAHSEE in March 12 – 13, 2013.  
For Goal #3: 
67.81 % matriculation rate for 10th and 11th grade students 
33.33 % of 10th and 11th grade students are on track to meet graduation requirements 

 
For Goal #1 

    Action steps to achieve this goal: 
 

Time of 
Completion: 

Lead person or organization 
providing support: 

1. PD Opportunities will be focused 
50% of the time on SSJ’s instructional 
focus for the school year especially on 
areas of cooperative learning, check for 
understanding and high order 
questioning techniques. 

 

May 2013 Principal and PD Committee 

2. All classrooms will have clear and 
concise standards-based learning 
objectives (SWBAT) posted in student-
friendly language 

 

May 2013 All Teachers 

3. Teacher Observations 
 
 

May 2013 Principal 

4. Implementation of Advisory 
Curriculum 

 

May 2013 Grade Level Advisory 
Committee 

5. Program students into the 
appropriate classes based on data 

July – September 
2012 

Counselor and Academic 
Grade Level Teachers 

6. Placement of FBB/BB scoring 
students to an intervention advisory 

 

On-going til April 
2013 

Principal and Counselor 

7. Administer mock CSTs and 
diagnostic tests 

 

April 2013 Math and English teachers 

8. Teachers provide additional 
practice exercise closely similar to the 
CSTs 

August – May 2013 Math and English teachers 

9. Regular communication with 
parents (phone calls, emails, mailers, 
Blackboard Connect) 

 

On-going Principal and PD Committee 
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For Goal #2 

    Action steps to achieve this goal: 
 

Time of 
Completion: 

Lead person or organization 
providing support: 

1. Conduct CAHSEE diagnostics and 
mock CAHSEE 

September 2012 – 
diagnostics  
February 2013 – 
Mock CAHSEE 

10th grade English and Math 
teachers 

2. Implementation of 10th grade 
Advisory CAHSEE curriculum  

 

January – March 
2013 

10th grade English and Math 
teachers  

3. Use CST 9th grade and CAHSEE 
correlation model to effectively 
identify students for pre-emptive 
CAHSEE intervention 

September – 
October 2012 

10th grade English and Math 
teachers  
 

4. CAHSEE Intervention courses January – March 
2013 

10th grade English and Math 
teachers  

5. Implementation of CAHSEE 
preparation for Math and English 
courses in Advisory/after school 
guided study 

 

August 2012 – 
March 2013 

Principal, Counselor, 10th 
grade English and Math 
teachers 

6. Parent Meetings and Workshops 
 

July 2012 
Orientation 
September 2012 
for target students 
of intervention  
April 2012 for the 
general 
information of 
parents and 
students  

Principal 

 
For Goal #3 

    Action steps to achieve this goal: 
 

Time of 
Completion: 

Lead person or organization 
providing support: 

1. Student Orientation to establish 
positive culture  

Beginning of each 
semester 

Principal, Counselor and all 
teachers 

2. Advisory Curriculum  
 

August 2012 – May 
2013 

Advisory teachers and 
Counselor 

3. Credit Recovery Class for Juniors  
 

January – February 
2013  
Summer 2013 

Counselor and Teachers  
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4. Link Crew  Twice a month Leadership class, Advisory 
teachers and Link Crew Team  

5. Parent Workshops  Beginning of each 
semester  

Principal and Counselor  

6. Monitor attendance and academic 
progress 

Every two weeks 
beginning on the 
operation month 
of each semester 

Principal and Counselor  

7. Modified Block Programming  July 23 – August 3, 
2012 

Principal, Counselor and 
Design Team  

8. Intervention and Enrichment 
Program 

August – May 2013 Counselor and all Teachers 

 
 

H.   REQUIRED ATTACHMENTS 
 
The following attachments are required and should be included in the Table of Contents.  They do not 
count toward the page limit. 
 
1. Attachment A  (Letter of Intent / Information Sheet) 
2. Attachment B (Elect-to-Work Agreement) 
3. Documentation of Voting Results 

 

 

 
 

 


